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Philosophy and Aims
Good Samaritan Catholic College is committed to ensuring all students engage in
excellent holistic learning, founded in all students having equitable access to curriculum
and excellent pedagogical practices. Aligned with the Alice Springs (Mparntwe) Education
Declaration 2019, our College aims to develop learners who are, and who become,
con dent citizens with creative capacity, who view learning as a lifelong process that
provides them and others with great opportunity, and who understand the importance of
being active and informed members of their local and the global community. We
recognise that learning is most e ective when authentic partnerships between students,
teachers, parents and community are focused towards developing capable and resilient
young people.
Learning at Good Samaritan Catholic College is founded upon deep and enduring
partnership with all stakeholders deeply invested in students’ learning pathways. At the
College, authentic learner-centred partnerships engage multiple spheres with focus on
student learning progress, community spiritual growth, career opportunities, intercultural
understanding and respect, growing sustainable wellbeing practices, reconciliation in all
forms and personal development. The learning we design and provide at Good Samaritan
Catholic College guides successful, creative and con dent learners who are active and
informed and aim to shape and enrich our world. Our teachers educate the whole person
in community; spiritually, physically, socially, emotionally, cognitively and morally, and
understand that each student presents us the face of God. Together, we educate with
explicit teaching strategies, within our Catholic view of curriculum, to ensure our students
are literate and numerate, critical and creative, ethical and moral, socially and personally
capable, inter-culturally capable and ICT capable.
The Good Samaritan Catholic College Vision and Mission underscores all elements
learning and teaching. The College is a Christian community of lifelong learners
committed to the values of excellence, integrity, justice and hope. Our students are
engaged in serving the wider community, promoting dignity and being active stewards of
the environment. We seek to teach, challenge and transform so students are inspired and
to love learning and celebrate achievement, celebrate our Catholic culture inspired by the
parable of the Good Samaritan, and embrace change and continuous improvement as
integral elements of their lives.
In understanding our learners and catering for their developmental and diverse needs, we
are guided by child development research and College-based teacher research to
determine our approach and student needs. Our teachers practice inclusive education,
supported by Brisbane Catholic Education, underpinned by the following principles:
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• Every learner is created in the image and likeness of God and inspired by the Spirit,
responds with passion and creativity to life
• Every learner seeks to nd meaning in life and learning and in the Catholic Christian
Tradition we nd meaning in the person and teachings of Jesus to grow as pilgrim
people
• Every learner is a lifelong learner, with a desire to search for truth and do what is right;
accountable for choices and responsible for actions
• Every learner is in some respect, like all others, like some others, like no other and we
respond creatively, exibly and with a futures orientation to ensure dignity and justice for
all

Good Samaritan Catholic College extends the faith and learning formation of its students
in the tradition of Catholic education excellence. With our recontextualised approach to
faith and learning development, our teachers engage our students in investigating
themselves, their world and how they act and interact in their world guided by their own
understandings, the accumulation of what is known and the exploration of what is possible,
guided by our Catholic ethos. The transformative process of learning and teaching is
captured in the vision of Brisbane Catholic Education to Teach, Challenge and Transform.
This vision is realised through everyday witness; learning and teaching that challenges
and transforms the culture and the world in which we live
In working to support all of our students, teachers at Good Samaritan Catholic College
ensure that we maintain high expectations for all and provide high support for all. The
College’s universal high expectations are expressed in every classroom, throughout the
College and in the wider community and all students aim to model and exceed these
expectation. Our teachers and community recognise the need for explicit teaching of the
behavioural capacities that underpin the College expectations and this is done with a focus
on developing the Australian Curriculum - Personal and Social Capabilities

.
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Teachers at Good Samaritan Catholic College use the Brisbane Catholic Education Model
of Pedagogy as the basis for their planning, teaching and evaluation practices. Teachers
engage in cycles of collaboration where strategic decisions are made and planning for next
learning de nes their future actions. A fundamental underpinning of teacher practice is the
enacting of effective and expected practices with a core focus on the literacy, numeracy
and thinking skills foundations of learning. Through employing effective and expected
practices, teachers respond to their role of causing learning and growth for all of their
learning in every lesson, recognising their place as authentic teacher researchers.
Assessment is used by teachers frequently in their practice and as a mechanism to
evaluate the effectiveness of learning and teaching and catalyst for providing learners with
feedback to move their learning forward. The cycle of effective practices is employed with
ve key elements by teachers; Focus, Establish, Activate, Respond and Evaluate

.
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• Every learner can achieve success in life and learning where diversity is valued and
shared wisdom contributes to decision-making that enriches and enlivens our world
• Every learner brings to the learning experience their own richly diverse life journey to
contribute to a community in communion, empowered by the Spirit to be at the service of
others

Curriculum Overview
Curriculum Organisation
Good Samaritan Catholic College provide students learning through responsive
teaching, allowing learning opportunity beyond the Australian Curriculum
entitlement. The College recognises students’ developmental growth, transitioning
from early years learning, through middle years and senior years, providing a basis
for lifelong learning beyond the College.
With this in mind, the P-12 Learning and Teaching Framework of our College
transforms:

Early Years Learning

Middle Years Learning

Senior Years Learning

Early Years Learning
Prep – Year 1
Students in Prep and Year 1 work on a fortnightly timetable and engage with their
core teachers for the majority of their learning. In Science, HPE, Music and ICT,
students engage with specialist teachers, making full use of the resources and
facilities of the College. For one 3-hour session per fortnight, students engage in
rotational learning where they explore a variety of diverse learning opportunities
(explained below - N.B. All times are per fortnight).
Core Learning

Rotational Learning

Year 2 – Year 4
Students in Year 2, Year 3 and Year 4 work on a fortnightly timetable and engage
with their core teachers for the majority of their learning. In Science, HPE, Music
and Chinese, students engage with specialist teachers, making full use of the
resources and facilities of the College. For one 3-hour session per fortnight,
students engage in rotational learning, often again with specialist teachers, where
they explore a variety of diverse learning opportunities (explained below - N.B. All
times are per fortnight).
Core Learning

Rotational Learning

Middle Years Learning
Year 5 and Year 6
Students in Year 5 and Year 6 work on a fortnightly timetable and engage with their
core teachers for much of their learning. In Science, HPE, The Arts (Visual Art /
Media / Dance / Drama), Technology (Design Technology / Food Technology / Digital
Technologies) and Chinese, students engage with specialist teachers, making full
use of the resources and facilities of the College. Being the rst years of middle
years, the students work in a more structured timetable of learning and engage with
a wider variety of teachers. (N.B. All times are per fortnight).
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Year 5 students rotate through Design Technology Materials, Food Technology and
Graphics in their Design Technology lessons, engaging project-based learning in
these elds. They also rotate through Dance, Visual Arts and Media studies in a
similar project-based format in their learning of The Arts.

Year 7 and Year 8
Core Learning
Students in Year 7 and Year 8 work on a fortnightly timetable and engage with a
core teacher for multiple subjects. Their core and PC teacher acts as a ‘learning
advocate’ for the students in their core class. In the middle years, students work in
a structured timetable of learning and engage with a wider variety of teachers.
(N.B. All times are per fortnight).

Rotational Learning
Year 7 students rotate through Design Technology Materials, Food Technology
Design Technology lessons, engaging project-based learning in these elds. They
also rotate through Dance, Visual Arts and Music studies in a similar project-based
format in their learning of The Arts. Each rotation lasts for 8 weeks with students
engaging in two 3-hour blocks per fortnight in their rotation.

Year 8 students rotate through Design Technology Materials, ICT and Robotics
Technology lessons, engaging project-based learning in these elds. They also
rotate through Media, and Drama studies in a similar project-based format in their
learning of The Arts. Each rotation lasts for 10 weeks with students engaging in two
3-hour blocks per fortnight in their rotation.

Year 9
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Students in Year 9 work on a fortnightly timetable and engage with a core teacher
for some subjects. Their core and PC teacher acts as a ‘learning advocate’ for the
students in their core class. In the middle years, students work in a structured
timetable of learning and engage with a wider variety of teachers. Year 9 students
engage in elective subject choices alongside their core learning, providing them the
opportunity to explore courses derived from the Australian Curriculum, deepening

their engagement in diverse areas and beginning the process of ascertaining their
future learning pathway. (N.B. All mes are per fortnight).
Core Learning Structure

Elective Learning
Elective courses are conducted for one semester. Students study three chosen
courses per semester, with each course occurring four hours per fortnight. Given
the developmental needs of students at this stage, they must not yet ‘specialise’ in
one eld, but select courses across diverse elds.
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Students select from a minimum of four columns and it is compulsory to select at
least one subject from each of the grey columns. The courses o ered for students
to select from in 2021 are:

E ective Assessment
Good Samaritan Catholic College recognises assessment as being a critical tool for
students being able to demonstrate their learning to the community and themselves.
Improving students’ learning and achievement is wholly dependent on teachers and
students having a clear picture of what the student understands and can do, and
especially, what the student should do next to improve. E ective assessment is a
recognised as an integral and strategised sequence of demonstration opportunities for
students to articulate the breadth and depth of their learning. E ective assessment is
ongoing and tends to centre on three interconnected modes - informing learning and
teaching, assessment for learning and assessment of learning.
Informing Learning and Teaching - Assessment as Learnin

This mode of assessment is recognised by features of e ective questioning techniques
from the teacher and revised e orts based on quickly targeted feedback by the student. It
is rarely referred to area of assessment. What’s more, it has been found to be the area of
assessment where the real improvements in learning take place. The hard work of
teaching, the work that makes a real di erence to student learning, is in the careful
planning and monitoring of what students do and do not understand, followed by the
strategies and di erent teaching approaches teachers are willing to employ to ensure that
individual students are the subject of action to see them constantly improving. It must be
stressed, teachers must be always on the ‘look out’ to understand what each and every
student understands and can do, and this will vary widely across a class. Of greater
importance, teachers must be able to identify what students must do next to improve and
provide, almost immediately, a range of opportunities for this improvement to occur. This
has profound implications for teacher planning and practice as they seek to move forward
in their work with their students.
Good Samaritan Catholic College uses its strategically developed learning intentions and
success criteria to formulate strategic teaching choices being formed throughout the
learning process. Teachers carefully plan questions, learning activities and student
demonstrations to inform themselves and their students about next learning needed for
progress. Tools such as success criteria progressions are experimented with to inform
teachers and students about learning success and to guide decision making about next
learning.
Assessment for Learnin
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This area of assessment has been used by teachers as a guide for both students and
teacher to strategically recognise the conceptual understandings and skills the student has
mastered at a foundational level and prospectively at a transfer level, along with those
conceptual understandings and skills yet to be attained. Assessment for learning activities
tend to be based on smaller subsets of learning that will contribute to broader learning
success in the near future. One of the dif culties with this area of assessment is that when
poorly administered, some teachers use it to say to students ‘You are not doing as well as
you can, you must revise more, or you must study harder’. This is not working to improve
student learning - it is an ineffective strategy. This area of assessment must be seen as an
opportunity for students to see how they are progressing and must be followed up with
targeted teacher directions and guidance that students follow to attain the concept or skill.
Effective teachers monitor progress from assessment for learning tasks, review their

teaching, provide strategic feedback to students and work to lead them to success in next
learning.
The critical element of Assessment for learning is linkage to clearly shared and clari ed
learning intentions and carefully constructed success criteria. Effective practice includes
teachers displaying and directly referring to success criteria progressions with students.
This practice ensures clarity between the student and the teacher about their learning
progress, directly referencing the Australian Curriculum achievement standard. The
feedback provided to students, parents and teachers concerning ‘how the student is
going’, ‘where the learning is going’ and ‘where the student must do next work’ is vital to
the Assessment for learning process to be effective
Assessment of Learnin

After the guidance through the multiple and varied opportunities for formational
assessment described above, assessment of learning provides an opportunity for
students to bring demonstrate the conceptual understandings and skills they have been
developing in a meaningful and preferably authentic context. It is critical students’ are
properly prepared for any assessment of learning task - this is not a time for surprises,
but an opportunity for all students to demonstrate the breadth and depth of their learning.
Assessment of learning should be built upon the informing learning and teaching and
assessment for learning modes that have been formational in building student learning to
this point. The assessment developed in this mode should re ect the literacy, numeracy,
thinking skills / cognitive verbs and Australia Curriculum / approved curriculum
conceptual understandings and skills students have built. It should provide an authentic
exploration of the enduring questions and big ideas drawn from the approved curriculum
and Australian Curriculum.
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As students progress from the Early Years of learning into the Middle Years, Assessment
of learning becomes more formalised and often engages marking guides and rubrics for
standardising and moderating assessment. All elements for designing such rubrics should
be drawn directly from the Australian Curriculum and the approved curriculum as
appropriate. Teachers, through moderation processes, examine the suite of assessment
tools implemented and make decisions about students’ progress against the achievement
standard that is then reported in formalised reporting processes.

Teacher Planning
Learning is core business at Good Samaritan Catholic College.

Planning in the Early Years
In Prep to Year 5 learning occurs in contexts that are meaningful and purposeful,
providing opportunities to connect with the community and positively contribute to the
community. Learners in P-5 at Good Samaritan Catholic College are central in the
rigorous process of planning for learning that engages students as reciprocal partners
in the construction of learning.
The Australian Curriculum and The Religious Education Curriculum are the references
for planning for all students at Good Samaritan. The Model of Pedagogy is used to
guide consideration of the principles and practices of learning and teaching that lead to
success for all learners.
There are two phases within the process of planning for learning:
•

•

The rst is a cohort activity that occurs in advance of teaching. Achievements on a
Page, Content on a Page and Line of Sight documents are the source documents
for planning and are used to identify the Learning Intentions from the Achievement
Standard and develop the Learning Pathways using the content descriptions.
The second is a focus on teacher clarity that is achieved through dialogue during
the planning process supporting shared understandings about the learning
progress and achievement.

Planning timeframes are exible and responsive to the needs of the students and the
demands of the learning. Learning is multidisciplinary and the planning process
surfaces authentic connections across Learning Areas to add depth and rigour to the
learning.
Preparation is the responsibility of each class teacher. This phase of the process
supports targeted instruction, identifying where learners are in relation to the learning
progress identi ed on the Learning Pathways. Teachers use practices from the Gradual
Release of Responsibility to prepare learning experiences to support every learner to
progress and achieve. Preparation is ongoing and responsive. Teachers prepare
experiences that engage students in multiple ways of knowing and interacting and
multiple opportunities to practice. Teachers use the Learning Pathways to o er speci c
feedback to the learners and to re ect on the progress of the learners in order to
prepare subsequent learning experiences.
Assessing
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Assessment is an ongoing and systematic process in P-5 at Good Samaritan Catholic
College. Teachers create and share Learning Intentions and Learning Pathways with
learners promoting a reciprocal partnership between student and teacher in monitoring
learning progress. This ongoing monitoring data is used as assessment for learning to
ensure that learning and teaching is responsive to the needs of all learners. Learning
Pathways are developed to re ect the ongoing developmental nature of a particular
learning intention and the task speci c nature of the criteria is negotiated with the

leaners within the learning context. This approach to the development of Learning
Pathways supports teachers and students in the revisiting of Learning Intentions in
short cycles of learning promoting spaced acquisition over mass acquisition of
knowledge. These same Learning Pathways are used at the conclusion of short cycles
of learning as assessment of learning enabling teachers and learners to track learning
progress and achievement. Students use the Learning Pathways to describe where
they are in the learning and as a reference for establishing learning goals. Teachers
use a range of Learning Pathways in any given Learning Area to inform evaluative
judgements for the purpose of reporting (see below for examples).
Use es ma on and rounding to
check the reasonableness of
answers to calcula ons

ti

ti

ti

ti

ti

ti

ti

ti

ti

ti

ti

ti

ff

With teacher support I can:
•Round numbers to the
nearest whole

I can:

I can:
•Es mate
answers
using
rounding

I can:
•Check
the reasona
bleness of
answers
using
es ma on
and roundi
ng.

I can:
•Use
mul ple
strategies
to check
the reason
ableness o
f answers
using
es ma on
and roundi
ng.

•Use
e ec ve
strategies
to check
the reason
ableness o
f answers
using
es ma on
and roundi
ng.

Planning in the Middle Years
In Year 7 to Year 9 at Good Samaritan Catholic College, learning is engaging, connected,
responsive and foundational for future choices. Learning structures follow a Middle Years
philosophy in terms of ensuring core teachers for a variety of subjects and sometimes
engaging project-based learning modes, particularly in The Arts and Technology subjects.
Literacy development is a core focus in all learning areas with all teachers taking
collective responsibility for literacy attainment.
The planning processes embedded in the Middle School re ect this philosophy and are
augmented by regular short-cycle collaborations across multiple learning areas. The
diagram below outlines the focus of planning processes in our Middle School:

- Collaboratively agree on
assessment strategies that gather
reliable evidence against the
achievement standard.
- Teaching team complete proposed
assessment and modify in review
- Examine to ensure scope for all
students to demonstrate.
- Improvement against continua of
achievement standard.

- Examine Learning Progressions
and Content Descriptors to focus
development of learning intentions.
- Plan sequence of learning
intentions and practice for e ective
sharing and collaborative
understanding.
- Plan foundations of success
criteria so students can validate
development.
- Plan explicit teaching of literacy
and numeracy demands.
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- Examine student learning data
from diverse perspectives.
- Agree adjustments to be
developed for success criteria and
teacher questioning.
- Examine achievement standards
across the continua relevant to the
identi ed abilities of students.

Identifying the
Curriculum Focus
Highlighting the elements of the
achievement standard that will
be the focus of next learning.

Determine Evidence of
Learning to be Gathered
Collaborative agreement and
clarity of what learning success
looks like and how it will be
measured via assessment.

Determine Focus Learning
intentions and
Progressions of Success
Collaborative agreement and
clarity of what learning success
looks like and how it will be
measured via assessment.

Differentiate to Promote
Achievement for All Students
Collaborative agreement and
clarity of what learning success
looks like and how it will be
measured via assessment.
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- The subject ‘big ideas’ that drive
learning.
- Identify where the learning sits in
the continuum of learning in the
subject broadly.

- Highlight the parts of the
achievement standard that exemplify
the ‘big ideas’.
- Identify literacy elements and other
CCPs and GCs that will inform the
learning focus.

- Form the suite of assessment
(Assessment AS Learning,
Assessment FOR Learning,
Assessment OF Learning).
- Agree on designated checkpoints
for next teacher decisions in cycle.
- Develop exemplars of what
success looks like.
- Identify inherent literacy /
numeracy demands.

- Identify core success criteria and
sequences within them allowing
students to see success pathway.
- Devise the critical questions that
teachers will use to gauge student
understanding in teaching cycle.
- Identify and plan high quality
resources and teaching strategies to
support student achievement.

- Determine and agree adjustments
required to the assessment suite to
ensure measures of improvement for
all students.
- Agree adjustments to be resources
to ensure all students can access
the curriculum.
- Agree adjustments and supports
for teaching processes to ensure
student success.
- Plan explicit NCCD adjustments
required for identi ed students.

Teacher Clarity
Teacher clarity and improving literacy achievement are the core teaching intents of Good
Samaritan Catholic College.

Learning Intentions
Effective teacher-developed learning intentions are essential for all learning and teaching
at Good Samaritan Catholic College. Teacher planning should always involve the
development of, and reference to, learning intentions that are drawn from the achievement
standards of the Australian Curriculum and the approved Religious Education curriculum.
The language used should be crafted to ensure all students are clear on what they are
learning, what understandings will be developed and what key skills / attributes will be
evident after learning
We have to be somewhat careful about what the learning intentions we develop look like
and say. Firstly, they must be not in ‘teacher talk’, but in a form and language that our
students can fully grasp. We should, however, introduce our students to key terminology
such as cognitive verbs to build their understanding. Secondly, our learning intentions
need to provide us as teacher, and our students, with a basis to make valuable
judgements of learning progress
Sharing the learning intentions with the students using deliberate strategies to promote
understanding is more important than simply developing them. Remember, if it’s worth
teaching, it’s worth teaching properly. Slow down, take the time to share learning intentions
fully and ensure all students are clear on what they are learning, the skills / attributes
they are developing and the understandings they will build
When developing learning intentions, teachers at the
College work collaboratively and draw from
the approved curriculum achievement
standards. They
• carefully examine the achievement standard
for the year level, and prepare to look at the
level above and the level belo
• highlight the core understandings and skills as
an identi er for learning intention developmen
• take careful note of the cognitive verbs
embedded as a basis for explicit sharing (with
students) and teachin
• develop curriculum-based learning intentions
based on conceptual understanding and skill developmen
• rework the curriculum-based learning intentions wording
and imagery so that they can be clearly understood by all
student
• examine the level(s) below and above to ensure that learning intentions are relevant for learners
with other abilities and need

.
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Teachers use a variety of methods to effectively share learning intentions
students, always ensuring they engage the learners with understanding what the
verbs embedded in the learning intentions explicitly ask students to do. Some
use images associated with the verbs, some engage peer interactions and

with the
cognitive
teachers
targeted

questioning. All teachers ensure that there is a de nite clarity of understanding before they
engage students in the learning

Success Criteri
While learning intentions and success criteria are related, they are fundamentally different
components of ongoing classroom assessment and it is essential to distinguish between
them. Learning intentions are focused on “why are my students doing this?” whereas
success criteria are focused on “what actions will students undertake to demonstrate
success in the learning?” Again, it is essential that students have a clear understanding of
success criteria and what it is they must do to demonstrate success. It is important to
recognise here that success criteria are not always the same across the class - indeed a
differentiated classroom will see the teacher modify the complexity of the success criteria
for the different learners in the class
To engage deep student understanding of the success criteria, teachers frequently coconstruct the statements of success with their students. Depending on the learning group,
this can be done as a group, in smaller groups and with individuals. In preparing for
construction of success criteria teachers
• examine their proposed learning intentions and consider the associated content
descriptions and learning progressions for the year level and contex
• prepare initial thinking about what the success criteria could be based on the learning
intentions and content description
• prepare appropriate work samples that demonstrate a level of success for students to
consider and develop understandings of succes
• engage the students in effective discussion about what success looks like and how it is
achieved in the work sampl
• co-construct success criteria with the students as a critical element of the learning and
teaching process and ensuring the consulted learning progressions and content
descriptions are being embodied in the students’ success criteri

Identifying Inherent Literacy Focus in the Learnin
Ensuring every student continually builds effective literacy and numeracy understandings
and skills is the responsibility of every teacher at Good Samaritan Catholic College.
Teachers at our College engage in cycles of data collection, analysis and strategic action
to engage all students in improvement of their literacy and numeracy understandings and
skills. The skills of literacy and numeracy are not an adjunct to learning, but are explicitly
taught by all teachers as a core component, foundational for success and transferable to
other learning contexts.
Literac
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At our College, we develop and maintain shared goals and expectations for literacy
achievement and improvement. Our teachers adopt the school-wide approach to literacy
development and commit to ensuring the clear intent of the Australian Curriculum General
Capability: Literacy is developed fully in their practice. They scaffold explicit learning
opportunities to meet the literacy demands inherent in their learning areas, ensuring that
full literacy development is the responsibility of all teachers and is strategically monitored,
planned for, mapped and resourced within a community of practice amongst our teachers.

Our expectations for literacy achievement are shared readily with our community and
parents are engaged to ensure partnership of learning development in this core area of
learning
The ‘Context / Text’ model of language is a common approach adopted to literacy
learning by our teachers. Drawn from functional literacy research of Halliday (2009), the
model engages teachers in developing learning experiences that use language as a
resource for making meaning through which students interactively shape and interpret
their world and themselves. The focus is on ensuring that all students have access to the
linguistic resources that are required for success in their learning.
The subculture in which our students operate surrounds all of their
understandings, choices and skills of literacy. For our students,
we use the language of genres to explain how to achieve
particular social purposes. Genres de ne the form of
articulation for our students and provide all teachers with a
basis to guide them in achieving purpose
Working together, understanding the language system,
the register and the social purpose provide the framework
for our approach to functional language and the explicit
teaching of literacy
Comprehending is a foundational element of students’
literacy abilities and strategic teaching, monitoring and
individualised guidance lies at the core of developing meaning
making abilities. Teachers at Good Samaritan Catholic College
employ a range of strategies to prepare and guide our students in
making meaning in their reading and building of comprehension skills. Before and during
reading, our teachers
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• activate students’ prior knowledge - understanding what the student already knows about
the reading process, understanding their vocabulary knowledge, understanding their
topic knowledge, understanding their content knowledge, clarifying their knowledge and
understanding of genres and the language features of them
• employ questioning techniques - posing strategic questions to students throughout the
reading process, guiding students to ask their own questions and questions of their peers
to clarify understanding, guiding students to ask themselves “does this make sense?”
questions before, during and after the reading process
• guide students to make connections - guiding students to make text to self connection,
text to text connection and text to world connection
• prompt the identifying of literal comprehension (literal comprehension leads to inferential
and evaluative comprehension) - teachers use key words, skimming and scanning
techniques to help students identify literal information in an ef cient manner
• guide students to visualise to connect more deeply with the text - teachers provide
opportunities for students to create their own mental images and share how they created
them and what they say about the text. Students are guided to understand that images
can be shared in multiple formats and there are no wrong images - but information
shared about the text is valuable. Students should be supported to include information
that is both literal and inferential in their images

• prompt thinking to draw inferences - teachers deliberately link students to their prior
knowledge and ask them to predict, interpret, make assumptions and draw conclusions
about what they have read
After students have been reading, our teachers
• guide students in retelling - encourage all students to retell their reading in their own
words, phrases and ideas. Students are encouraged to select key points, consider key
events, identify problems and solutions, and consider characters and settings where
appropriate
• promote skills of summarising - explicitly teach students how to identify key ideas,
consider connections between key ideas and how they work together to create meaning,
identify and use key information with emphasis on fact-based phraseology, take
meaningful and effective notes and think critically about perspective and selfinterpretation
• promote skills of synthesising - explicitly teach students how to combine their prior
knowledge with new ideas to create new thoughts / ideas / opinions / perspectives
• guide students to critically re ect - guide students through understanding the literal
meanings, then link to their prior knowledge, then analyse, evaluate and re ect based on
their prior knowledge and new understandings
• question to engage deep thinking - using strategies that require students to organise their
understandings into literal / analytical / predictive / synthesis categories
• promote students inferring skills - teachers deliberately link students to their prior
knowledge and ask them to predict, interpret, make assumptions and draw conclusions
about what they have read
Our teachers employ effective processes and strategies to ensure students develop the
skills to independently develop their comprehension abilities. Throughout the process, our
teachers
• support students to use information (clues) from the text and from their own prior
knowledge to make predictions - students are guided to make predictions, revise them as
they learn more from the reading and make new connections to justify the source of their
predictions
• monitor student meaning making - recognising when meaning making has broken down
for the student, identifying precisely where and at what level this has occurred and
intervening strategically to guide the student to clarify meaning
• encourage students to engage in skimming - recognising that skimming a text promotes
students being cognitively prepared for what they may encounter and to make decisions
ef ciently about the relevance of what they are considering reading
• encourage students to engage in scanning - recognising that scanning for speci c and
desired information strongly promotes students’ ef ciency of making use of text
• promote students cross-checking for clari cation - engaging explicitly taught peer
evaluation techniques to guide student comprehension resilience
• explicitly teach the skills of self-checking - developing self-reliant mechanisms for
clarifying comprehension understandings
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The Gradual Release of Responsibility methodology is a proven model where teachers
can engage their learners in taking ownership of their learning while offering responsive
supports to ensure all students achieve their intended learning goals. The GRR method is
not linear, but engages teachers in moving back and forward between stages in response
to the learning needs demonstrated by the students

Familiarising involves the teacher directing students to the learning. The focus is on the
whole class having opportunities to activate and share their prior knowledge about the
learning context. This part of the learning tends to be focused also on clarifying the
language of the context in a social manner (as opposed to writing glossaries and so forth).
Clear direction is provided by the teacher with the aim of engaging active participation
from the students
Modelling engages the teacher in demonstrating and verbalising the behaviours, step-bystep thinking and step-by-step actions used in the learning context. The teacher aim is to
explicitly guide the students through the processes in a deliberate manner with the whole
point being ‘thinking aloud’. The teaching sessions are generally brief and are focused
around a single skill. The teacher gives multiple demonstrations to clarify understandings
and strategies for the students
Sharing is the stage where the teacher acquires a strong understanding of students’
abilities to complete the steps of the activity. The teacher works collaboratively with the
students to jointly construct meaning and develop a range of strategies for comprehending
and undertaking the activity. The teacher aims to develop the con dence of the students to
access, undertake and create in a manner that would have been beyond their capability
independently. The teacher engages a blend of co-constructed modelling, class and
individual participation in steps and targeted discussion to gauge understanding. A core
aim is to have the students articulate clearly what they need to do to complete the task
Guiding is the stage where the teacher uses questioning and mentoring strategies to
consolidate students comprehension of the activity and associated texts and materials.
Teacher strategies are aimed at assisting students to independently engage the processes
and strategies that were previously engaged in ever-increasing modes of complexity. The
students’ objective is to demonstrate a level of mastery in the learning whilst being able to
access support if necessary. Being independent demonstration, there tends to be strong
individual focus in the classroom
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Working independently is the point where the student has demonstrated competence and
is able to make their own choices to increase the complexity of their learning and move
towards mastery. Students are provided with opportunities to make some independent

decisions and are encouraged to share their learning with the classmates at times
determined by the teacher
Whole-Part-Whole is a teaching methodology that can incorporate Gradual Release of
Responsibility pedagogies. Learners are given opportunities not only to absorb new
learning, but to transfer it and consolidate it

The Composing of Texts underpins much of the work that we do as teachers in promoting
students’ achievement. Being competent composers provides students with the tools to express
their thinking with precision and clarity to meet the context they are working in. All teachers at
Good Samaritan Catholic College promote the skills of composing texts as a core component of
their work
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Teachers recognise that the process of composing is not linear. Our students, as composers, have
various starting points and move backwards and forwards as they move towards completion,
always aware of the purpose of their writing and their intended audience as they construct. When
working to teach students to compose texts, our teachers employ the pedagogical strategies
already outlined in the Model of Pedagogy.

Our teachers understanding composing to be a process involving planning, drafting,
revising, editing and publishing. In engaging the process of composing, our teachers:
• ‘build the eld’ through engaging students’ prior knowledge - they interact with a variety
of texts in a variety of ways, explicitly outline the purpose and audience, provide work
samples for students to better understand intents of their work, collaboratively
deconstruct and promote co-planning, guide the gathering of information, guide students
in selecting, organising and developing ideas through the use of dialogue accompanied
with graphic organisers and explicit diagrams
• employ techniques to guide ‘drafting’, ‘revising’ and ‘editing’
- ‘drafting’ can engage the co-construction of elements of the writing with the use of anchor
charts and vocabulary builders. Peer interactions are encouraged and Gradual Release
of Responsibility methods guiding the process
- ‘revising’ engages different modes of feedback to move the writing forward. Feedback
from the teacher can be direct and address the literacy components from the writing task
and the success criteria from the speci c task. It can focus on idea inclusion, text
structure, purpose and audience, sentence structure and punctuation, cohesion,
vocabulary and composition
- ‘editing’ focuses on making changes to ensure that the text achieves the goals it sets out
to achieve and adheres to genre conventions. Teachers encourage students to verbalise
(read aloud) to check writing accuracy (spelling, grammar, punctuation), model skimming
and scanning, explicitly teach students to use editing codes in their work, engage peer
checking and use traditional checking devices and technology to self-check writing
• ‘powerfully publishing’ centres on teachers explicitly teaching the skills of publishing with
ICT and other modes - performances, diverse multi-media, web 2.0 tools, spoken formats
and more
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Good Samaritan Catholic College recognises the critical nature of literacy skill
development for each and every student and all staff accept the mission of ensuring every
student improves their literacy achievement as a foundation to building their achievement
in every learning domain. The approaches outlined in the literacy element of our
pedagogical approach are a basis for our work and, under a College-wide developmental
approach, allow for the tracking and mapping of student achievement. Every member of
our teaching staff is expected to develop their expertise in the literacy approaches outlined
and accept the responsibility for promoting the literacy achievement of every student.

